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Abstract
A key element of the Hearts & Minds program at Barker College has been the
development of thinking skills that students can utilise in the classroom and beyond.
After assessing three pilot programs in Semester 2 of 2016 the Hearts & Minds program
has expanded to consist of year-long courses in the areas of Philosophy & Rhetoric for
Year 9 students, and Philosophical Discussion for Year 7 students. These have sought
to develop students’ discussion skills, metacognitive skills, deeper thinking, logical
thinking, and independent thinking. Review of existing programs will inform continued
growth in 2018.

Introduction
In the middle of 2016 the teaching staff at Barker College were presented the 2016-2018
vision of the Hearts & Minds program at Barker. The vision presented was that students would
develop a skill set, to strengthen participation in regular classrooms, producing thinking at
its best in school and beyond. As a response, the teaching staff were asked to reply online
by completing the sentence “A thinking skill that I would like my students to be trained in
is…”. Most of the 72 responses could be categorised in one or more of five groups including
discussion skills (26 responses), metacognitive skills (15), deeper thinking (15), logical thinking
(15), and independent thinking (8). To target each of these areas it was appropriate for the
Hearts & Minds program to initially focus on Philosophy Education.

Philosophical Instruction
I see philosophy as “reflective critical enquiry” (Grayling, 2009, pviii). Philosophy Education
is based on proposing questions which “(a) lack answers, (b) lack decision procedures for
finding such answers, and (c) nevertheless deal with issues that students find intensely
meaningful” (Lipman, 2014, p.13). Therefore participation in philosophical activities requires
students to develop critical thinking that is both deep and logical (Winstanley, 2009). When
students seek to answer philosophical questions in community they learn how their discussion
skills can be improved (Fischer, 2009) and are required to provide independent thought
(Winstanley, 2009). As students are asked to reflect on their own thinking they are engaging
in a metacognitive process. In this way Philosophical Instruction develops the skills that the
Barker College hope that the Hearts & Minds program may provide for their students.
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2016 pilot programs
Therefore, through the rest of 2016 there were 32 staff members who were trained in
teaching philosophical material through three pilot programs.
•

Philosophy & Happiness – 4 weeks of 30 minute lessons with Year 7 students which
heavily emphasised philosophical discussion skills while considering the emotions
associated with happiness. This was taught by the 16 Year 7 house associates who each
support a small group of approximately 12 students.

•

Philosophy & Rhetoric – 8 one-hour lessons with Year 9 students which taught
persuasion through the framework of Aristotelian rhetoric and applying it to various
academic and social situations. I taught most of these lessons assisted by two other
members of staff.

•

Philosophy & Society – A collaboration with the Christian Studies department where
3 one-hour Hearts & Minds lessons were delivered in the Year 12 Christian Studies
classroom exploring different worldviews.

Each of these pilots was a success. While there was still room for development and teachers
were able to identify individual activities that could be refined or didn’t meet the stated
purposes, there were many elements that really excited teachers and students. Work samples
and surveys of teachers and students revealed that the pilots met many of the desired aims.
This also ensured that there were opportunities for feedback and reflection in order to
develop the pilots as they became year-long programs in 2017.

2017 Philosophical Instruction programs at Barker College – expanding
programs and involving staff
In 2017 the Hearts & Minds Program facilitated Philosophical Instruction through two yearlong programs. These included a course on Philosophical Discussion with Year 7 students
and Philosophy & Rhetoric with Year 9 students. (It is worth noting that there has been
continual involvement in the Christian Studies program, as philosophical discussions
involving wrestling with ideas and offering a personal response are fundamental to the
way that Christian Studies is taught at Barker, however at this stage it is beyond the scope
of this paper.) For these year-long programs to be implemented new content needed to
be developed and a team of staff members from around the School was recruited for the
development process. This also required greater staff involvement in teaching. Therefore, by
the end of the first semester of 2017 there has been almost 50 staff who have been trained
in techniques of Philosophical Instruction in the year since July 2016.
Year 9 Philosophy & Rhetoric
Philosophy & Rhetoric is all about persuasion. Students are to reflect on why some arguments
come across as more convincing than others and consider Aristotle’s three modes of rhetoric
as a framework. The purpose is not only that they may be more persuasive themselves when
participating in class discussions and examination responses for any school subject, but that
they may also be able to better assess arguments presented to them in the classroom or
beyond such that they may ensure that they are being persuaded towards ideas that are
true and meaningful. The specific knowledge and skill outcomes are presented in figure 1.
Based on these objectives it is clear that this course promotes every category of thinking
skill requested by the Barker staff in 2016 especially discussion skills, metacognition, and
logical thinking.
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Objectives

Knowledge and Understading Outcomes

Students develops knowledge and
understanding about -

The Student -

1. Various features of a convincing
argument

P1 discusses why some arguments are more convincing
than others
P2 identifies features that make an argument convincing

2. How logos, pathos and ethos
contribute to the persuasiveness of
an argument

P3 describes the factors contributing to the success or
failure of logic in an argument
P4 demonstrates how appealing to emotions in an
argument can persuade a listener to take action
P5 discusses the importance of the character or status
of the author in relation to the persuasiveness of an
argument

3. The function and tole of arguments at school and in daily life

P6 discusses various situations where the need for
persuasiveness arises
P7 explores whether using persuasion techniques is
ethical in various circumstances

Skills Objectives

Skills Outcomes

The students develops skills to -

The Student -

4. Communicate information in a
manner that is persuasive to the
audience.

P8 practices simple communication tasks utilising specific
rhetorical skills

5. Engage with various points of
view in a meaningful manner

P9 develops arguments supporting points of view that
they may not hold themselves
P10 practises discernment when listening to the ideas of
others in the class or various texts.

6. Use rhetoric in academic, professional, and social situations

P11 applies rhetorical concepts appropriately in sections
of essay and short answer academic tasks
P12 applies rhetorical concepts appropriately in speech
writing

Figure 1: Year 9 Philosophy & Rhetoric course objectives and outcomes
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A particular strength of the 2017 course was that rather than only having one person
developing the course and three people involved in teaching it, there were 12 staff involved
in resourcing or teaching the course. The 12 staff represented eight different subject
departments including English, Music, IT, Mathematics, Science, Design, Commercial Studies,
and Library Services. Each student had one teacher, however the diversity of the teaching
team provided a richness to the overall Year 9 student experience where all students have
made progress in each of the outcomes but each class in slightly different manners.
The teaching team met regularly and will conduct a review at the end of 2017 using student
work samples and survey data to ensure that the optimal learning experience is offered to
the 2018 cohort and beyond. The 2017 course had strong links to content studied by year 9
students in English and Commerce and links to content from other subjects is an area that
will continue to be explored.
Year 7 Philosophical Discussion
In 2017 the focus of the year 7 course was on developing skills in the area of philosophical
discussion (discussion being the most popular category of thinking skill requested by
the teaching staff in 2016). While the topics of the three modules ranged from important
psychological issues of happiness, identity, and relationships, the teaching team were
instructed that the topics were to be seen as stimulus for cultivating helpful discussion habits.
To this end, every lesson was to include some explicit reference to a set of five philosophical
discussion rules that were presented in the format of an A3 colour poster (figure 2). These
rules are a slight modification of a set of discussion rules advocated for by the Federation of
Australasian Philosophy in Schools Associations (FAPSA).

Pay attention to the
person who is speaking
Give other people a
chance to speak
Speak to other students
rather than to the teacher
Build upon other
peoples’ ideas
No put-downs

Figure 2: The five discussion rules that provided the framework and objectives of the year 7
Philosophical Discussion course.
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After each module the teachers have been asked to provide feedback on their students’
progress and particularly to what extent they were adhering to the discussion rules. Teachers
have reported that the lessons are challenging but exciting. They have suggested that some
students find the discussion exercises difficult but that these skills that they are developing
are not unattainable, rather that they will just take time. Regarding how often students are
demonstrating adherence to the discussion rules, the results are presented in figure 3.

Students adherance (5 = Always)

To what extent students are following the discussion rules during Module 1 and 2

5
4
3
2
1

Pay attention to
the person who
is speaking

Give other
people a chance
to speak

Speak to other
students rather
than the teacher

Build upon other
people’s ideas

No put downs

Figure 3: Teacher survey responses at the completion of each module detailing how often the
students displayed adherence to the discussion rules. Teachers responded on a scale of 1-5 where
5 = Always: >95% of the time, 4 = Consistently: 80-90% of the time, 3 = Usually: 60-80% of the
time, 2 = Sometimes: 25-60% of the time, 1 = Rarely <25% of the time. This scale of measurement
is used for other Barker reporting systems.

Figure 3 shows that most of the rules are being followed around 60-80% of the time. This
is encouraging about the ability of the year 7 students to participate in discussion. It is also
clear that students have been following every one of the rules more of the time during the
second module than during the first indicating that students are growing in their discussion
skills. There is still room for growth.
At the time of writing this paper the third module on relationships is yet to be completed
and therefore there is only data from teachers from the first two modules of 2017. By the end
of the year there will be one more set of data from the teachers and the data will be able to
be compared with survey responses from students.
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Conclusion
Based on data collected from teachers and students, and three pilot programs in 2016, the
Hearts & Minds program has been able to implement year-long courses of Philosophical
Inquiry targeting skills essential for the classroom and beyond. Since the middle of 2016
there have been almost 50 staff members and approximately 1150 students involved in the
Hearts & Minds programs at Barker. Analysis of data from 2017 will allow for continued
refinement of how Barker may best be developing the Hearts & Minds of every one of its
students in the years to come.
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